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Finally, the paper recommends that a diversified and localized value
system should be established to relate to .the public's expectatlons
for schools. States should support a certifjcation-system that
expects dlver51ty and challenges all to meet, the highést level of .
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become more committed to competency-based teacher education bu%{also more

Its Wisdom and Its Folly

%

o
’

This paper is not objective;'it is personal, subjective and

P

probably biased. Simply,-iq is what 1 believe,.

Recently 1 was commissioned to prepare a paper describing national

efforts to establish competency-based certification policies. This 1

attempted to do. One of the readers of the draft suggested the haper

: . ‘
D o .
should also include my opinions, about the various policies: For example,

did I think they would work?, What were the problems they would encounter?.

1 mentioned this idea tec the gentleman who sponsored the paper.
~ . N

L

“No;” he responded. "1'd like tHe book (my paper was one‘of-eight chapters)
to be as objectiJe as possible,"" 1 agreed, but the idea for a personal

statement was not forgotten. 1In the year since that time, 1 not only have
. B 3 - .

N

t ‘o

, troubled and more concerned. Thié,papér attempts’to illustrate both my

. PN

commitment and my concern,
. D

-~

In this paper I'will discuss the.ﬁolloging:
" (a) Leadership roles of state certification officials

in the competency movement, .
(b) Two different philosophies thakyunlie state attempts,
.’kc) .An examination sy;tem that apﬁears Eo-have great merit, . «
. - . .
(d) The necessity for operating from a value base, .

The idea for this papsr came from one of my ‘prévious efforts, the
“title from another, 1 have the ability Lo return to something I've written

previously {months or years before) and read it as if I have never seen it.

I did this‘'recently and was struck,by a phrase that I had used in descriping
- : B ) ) ) i / ' ) '/ ‘. 1. N
a state oducathp department. The line: /“fne State #n its wisdom and

ts Folly" secms to be an appropriate.

folly is many‘things.” "Its Wisdom and 1

O
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Lt titl2"for this cffort - a personal analysik.of state education de-
i partments' attitudes toward qompeéency-based‘teachér-education and
1 e . . * ‘ %) e
. certification. | | ) , ’ . :
d B ’ : . Y .

. 2

I believe that state certification personnel have been dne of the
. » ! ' .‘ .
' *v. leading forces-behind the development of the Competedéy-mgvement.~ Most

people, however, know little about .these people. " Dr. Mapshall Frinks

~completed for his dissertation aQ.ahalysis;of persons serving in these

roles. A°look at 'his findings may be helpful in understéndingiﬁerti i-
’\‘ .‘. ' . o : ) ‘ AY

cation pedple (I consider myself one of these, by‘tﬁh,way).'.Thia,stuay

.

- -

> a

“did not focus. on those who simply process certificates but describes

'broadﬂy*thoée who make and interpret policy. - T,

" He reported:
O RN . -
K\_ ) ’ Most of the certification ledders are male’

e Y.

\ -

“and 6&3? from a broad range of experiences
: N L
and backgrounds.. Over one-half of the re-
. ' = Id .' .
s spondents (53,1 percent) have been in their .

S

i - o

present positiohs not'less than one and not ; E

P

S tnore than five years; however, one- fourth =
‘ _ PO ' - - 5 .

(26 percent) of the Yespondents have been in . o
) - ' . ;. . . . N L) - ) ’ R
e -~ the same job for more than ten years. Most

* of the leadership pérsonnel‘have had extensive

.
.

experienge at the local 3ghool level, biit Have g
come meét recently from college or university " o
¥ . T L3 '

\of

ﬁpsitions to the Department. A'majorityfof

‘tHese leader's have either a master!s or’

doctorate degree, ’
\ \ . > T, -

.Teacher education and certification sections
differ to a great degree throughout thé nation
-, N .

) : .
e | .
o o ’ T - :

. : -
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. from $20,000 to over $3,000,000 jin the :

towards leadership positions.

certification regulations often become iMstrumenta
: X . LI ‘e

_3:‘_“ . N ‘.4 * ‘ .‘ .

- Yo . ~
.

B .y : . : : * . ! ! .
in regard to sizd -and resourcas, with. .
operational budget allocatiohs ranging

v

v (‘. . . A . s
largest state. 'The avekge pcreentage of

i - .

‘.(ovérall state;eddcatipnvbquetsallucated

J
. o
, 4

to the ‘teacher. education and certificeation

“section was found tJ be 4.7 percent with

~ )

allocations ranging fropm

ot

r

' N .
*20.7 percent, ° . oo

1Y
B ’ "-
; Leadership personnel in the teacher education
. ” ) . . __"f”
" and certificqﬁibn sections are, on tHé whole,

" in decision-making positions. Over thgee-
‘r, ' . ’ o .
founrths of the participants réported no more

-

N : .
than, two decision-making levels between their
i — v .

i

positions bn the,organiéafionai chart and .the

4. —
=)

Chief Statt School* Officer of 'the.State? Voo
# .‘§even‘of‘thé%e leaders reported no decision-
R - P N - . ] 5 . -
;" making level bétween their positions and’the
' ° . ’ n N G

°

Chief.-. ;

- 4 . . . '
Over two-thirds of the leadership personnel

3 P .
. Y s

described the emphasis placed on their role

in fulfilling the Department's expectation of

.02 ‘percent to - -

(%

© the teacher education and certification section

. as_one of leadership and sérvice, Only 15 pereent

viewed their jobs as r&gulatory/administrative.

¢

e . )

Frinks notes that certification personnel are moving morc and more

1 in making certification

Thus individuals who are hired to administor

/

-



‘ i . N

W i : N e :

. policies., . 1 am not concerned here with whether their policies are
’ ~ : e B ,,

A

. "good or bad, liked .or hated, -cavcfully piaqhed or politically motivated..

Considering their backgrbﬁﬁds,(graduate degrees, school and collegiate

ék of

‘ : B t . .“» ¢ .
experiencé¢), and their access to the superintendent and their - la

LR .

LI . Ee ‘ ) . ‘.L‘
accountability to anyone except their immediate supcrvisors (when did
x , .

you hear of a state certification officer being fired or even "transferred"

»  because his policies were unacceptable), the potentidl for making policy -
: Lot ' - , o RS .
: is self-evident, | . N o
i X . . ‘ » ' 1Y . ‘: :
C State certification officials  in som%"sgatesﬁhave realized that
A . N S , . p

they have unique oﬁportunitiés to prbmote;farfreachié ‘reférﬁs-in

‘ : ) : '
~ education by changing (some Qould sq&;manipulabfhg) czslificaqion regu-
- l;tions and program abprévallpolicies.i For egample, the ”;tate”;décides
to require a couéég in ”&éde£6 math" for all.éléaenééfy,feqchefé.“ The?

P - »

course is then offered, ubually withbwt much:'resistance by the colleges
“(after all it means three more hours in Edpcation and a better showing"

.
s

onéxhe Full-Time Equivalent.scale), In ﬁact'cerfificatioh peopie stand

R .in the middle of a vast constituency: the' public usually silent or
LI ‘bombastic, Ehe public schools and the profession-at-large cherishing the
myth théat teacher edication programs are peor, bad, awful, (a myth hot .

’ .

t isn't sometimes-.ttue but because- both good and badvprograms

because i

and courses are-tarved with the same brush), and college educators whose

World'grew up ‘around state, certification requirements, The .constituency

. . - ‘
. L e ey o\ C A
is so vast that it is impossiblé to relate to all concerns, and W?Tkln&
,T’° ‘for conscnsus may be so prolonged that nothing is ever accomplished.

R . Such conditiohs encourage arbitrary and/or hurried decisions,
. - . o N ) ' N

A skilled'bureaucnat soon "léarns how.to accomplish things within a

T ’Q' ’ ) - ’ < . ,’ 0 N ¢ i . ‘
;" “bureaucracy. He.knows when to promote .ideas and. to whow; he knows who
s ! 4 R B . ‘ .

i

3

I . ' . C .
really makesdecisions within the state agency and what philosophical wind
e . L _ o . e
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“is currently blowing. 1 believe
‘ : {

cationpolicies; they rely on the staff of the department to. do that and

‘to make recommendations to it

- i v I .
- _ ’ R : .
' T “n . v,
,: B ‘ . . . .
the "state" is rcally people and that ..
‘ v | ' L. -

4

~

1)
policies*usually come from one or two people;within that bureaucracy.

N I
) . Y *

‘Usually a state board of education exists which has ultimate ro;>bnsibility

o

for making policy decisions. Sitate boards, hgwever, domt stddy certifi- °

-, - i

The staff then also carries out those ' - ~

& t . ] v . . ¢

policies that it inginallj’peroscd? 1 am not t}ying to paint a
o CUe , B

Machiavell}an pictiire, (and I-don't wish to proldhg this‘discussion) but . !

certification pecple in some states have extraordinary influence over , S

¢
)

. education policy and are now engaged in using that influence, - - o
: ) . » , N % . . - L
¢ . . . s
1 'believe-it is. appropriate for a certification officer to take this ;
. o e : :

leadership rolé if he-recognizes both its potential and its limitations,

o
P

The decisions should nétAsimply be made by those within the bureaucrdcy.

Other interested parties (ad hoc comnittces are a typigal approach) should

B

P—

be involved? honestly, openly and eaply. The greatest dan%er of dcci§ion— o

making power emanating from a certification office’is that it may be ‘

~ A

. ’ -~ .

motivated .by state palitics rather than cducatignal-reasons.i"Nore'oftgn,'

however, problems result :from poor planming,. lack of financial suppoft,
and too ,few personnel. Even though certification officials have the
opportunfty‘to provide educationak leadership, only those witlf exceptional

ability will sece, their dreams become realities.

i - . : :
A practical and a philosophical question”disturbs me:, What cquld '
: . . . . ‘

_ ) _ , ’ . )
or should a certification pqlicy be desfgned to.do? - K‘simply‘state&bnt-

of burpose should exist. How it is writlen should déxermiqe what the

. // y.

. : . » ..
certification policics are. Present policies. (often followed without.a )
statement of purpose) seem Lo move in two different directions. :

a 1 "

g

T would like to look at thesc developments through a structure pre-

o
4

g

| sentéd'by/ﬂichaol Katz in Class Burcaucracy and Schools: The Tllusion of.
) / T N T ~ "'_ —_—

[P '

-

<y - .,
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. reform, tried in the past and being tried again, EWO of these, I feel,

wanted lgcai'coﬁtrol,.put faith in QCOple and a point of view about the

.certification programs. Also a variety of standards will evolve and

_in.this dixeﬁtgon as does the Comfield Elemcntary Model being f%éld—tested,

. ) - N ) X ~ ) H A ) s
. . ! ' . ' . - .
. ‘ ' \

/ e "6 } [ . - '

Educational Change in America, He presents four models for educational’
N _— ¢ * : .

) . R
are relevant o . T o : /
. . . ! \ s : .
Democratic localism -" apposgd ceptralization,of power/bureaucracies, - .

[ ' . :

4

n “-:.\ g
.

+
sources of social change; and

[ =

- . o ‘ . - ""
Incipient bureaucracy - .advocated a structured system of education,

" -
- . :

sought to uplift quality of education by standardizing and systematizing
: ; . .

its structure and content. ) N

Ay ‘ \

Obviously most-state education ageqcies have followed the latter. model.

« . ‘.

[y
SR

. N . L .
Standards have been set and appropriate efforts made to ensure these

standards are m=t, . - . L . Tos . . ' 2
Why should a competency movement change this?  Because in some, places
: to. 4 ) '
. N o . ..
it has been adopted ds an attempt to reform the educational system by changing
‘ N 2 )
A} / * P

the locus of authority and thereby the way in which decisions are'made.

.

A system that believes in democratic localism might promote -localized
decisions, concern for the individual rather than sogiety, and a/giving up
of state agency power op\éuthority. Such characteristics are found in the

. : : Co ~ ] » ~ -

-Washington effort which identifies the.individual child as the focus of . " -

the entire effort and allows local consortia much greater control ovel . e
. . ) . . " L. Cs - ; . ‘

a single state standard will dicappear. New York's trial projects move

'

1 ) [ ~
.at least in part, in Oregon, . \ ] \ . .

1 . . 't
N !
Q . N ~ ' /

Other states appear to be more attuhed to "standardizing and systema-
K . v . ) ° *

ti;ihg”-ce;tiﬁication regulations, . ) 3
¢ . .
New Jersey and Arizona ave attempting to utilizéfbébavioral'objectives
to certify teachers, Other séatqs such as Minnesota aré spgcifyiug specific
. . LN .

.
3

o
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. ‘ x . p ' ‘ : : N
compdtencies thit teachers must possess and denionstrate, Plorida also.
appears to be moving in LhiS'direcgion, more by its ultimate goal (the / .
. o - ¢
use of .competency education in both the preﬁhrati?n of tzachers and the
tcaghing of childfen as a means of establishing patterns Sf'aCCQQntubility)‘thap
- T . . ' : . v o ’ k]
by its particular activities in promoting competency-based teacher educa- :

» . ‘ - . - ‘
i

tion”programs. T Co ' Cy
- Obvidusly all states wiéh to "uplift the quality of pubiiq education" “

but I belxevo the values behlnd these efforLs are, dlfferent In one the

belief is that thp state must 1mp10vn 1ts guardlanshlp of iho pub{/ﬂ
\ ‘e , .

interest by settlng ever hlgher standdrds’gnd developlng mOLe eff1c1ent

. N ,
. systems of mandgement,- In one sense the state"kngws what i§ best. In

H

BN

- )

the gther view, the state must promote Ehangé rﬁther than mandate it ' N o
- “ " . '.7
S e . and accept dlversnty as more respon51vo ‘to the state's needs than mandated

single standards. - ). .

ﬁL; N
~ B . ., ~
13 N . /4 - " e : ..

. And, wvhat do 1 belicve? I can argué for’ elther viewpoint, Apd“recentl :

devélobments in New York State indicate that one bureaucracy'can promote
- . . . ’ . A .. ﬂ'_‘ '
- both views, causing, I believe, some of the. confusion that now exists in
’ v ' . . R S . , ‘
P . the 'state -quer exactly what the Division of Teacher Educatjonand Certifi-
v //.. i ) —.‘,‘. .. .
- catjon is attempting to do. 1I1f you give me a statement of purpose, 1 .

“think 1 could desiéh a proper state role, Fur example, a cognitive exami- ©
£ o ) . . :

i . ' M . . «~ A . ~ .
nation could even now be used to screen some candidates., Everyone.knows

the linftation of presbnt examinations when they have been used for

certification, However, 1 recently visited a college and saw such
extremely poor examples Ff student work that 1 could argue fqr such \>‘ v ‘
exams even if they only screened for cognitive abilities. 4
! ) _
wacver,_I am more deeplx/impressed by a model for a new type of teaching

- _ exam dcscrlbcd b> Donald '} odley (University of Virginia). It is impossible

. (43 _‘/

! '

Q . .} | ; ) . o T ,. ‘ . | AN
ERIC  * LT e o
oowm L oo . § . "
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' ) ' : £y B . . !
o , . . ', ( . .. ' ‘ ' o , '} .
to do justice briefly to his ideas but.1 will try. He describes an
. \- ! ' " ! * i .‘ ! . . ° !
. examination_that would be designed to provide '"clients in'terested in -
. ' \ . o ' © N

R & . ¥ Vs ’ . I“. . i o1t e
teacher education, retention, .promotion, certification, etc., with infor-

i - .

. mation relevadt.to these interests in a,focus which would facilitate thefr

t

. ) 4
b using it in whatever way~they see fit." The exam would be weighted so:
- ' P . . . I ] .
. G - t . N
. that® eath client could establish the/profilc deﬁired."0ver 40 modules °
- . ' . t W - . "‘

. . * Mo . \
- . . L 3, o .
*in*four broad categories (The Cultural Area, Subject-Matter Area, Teaching
3 ) . i . fl .
; “A'rea, and Professionalism) are suggested. The modules; for example, include
. . ' . " 7. BN . '
~classroom management skills, discipline, knowledge of teaching strategies,
AN v . 4 . .

2 . VA

sensitivity' to-pupil behavior, knowledge of urban Black .culture, and
<. 7 . R * . P v "
working with .peegs. Also suggested for this exanipation is the use of

filmed episodcs‘designed'nbt to ask the candidate how a problem should
Lok ' \ : -
be solved, but designed.to "tap a candidate's ability to see and under- .

. stand what ingoing on -in” the dlassrodm.'" ., o
Medley's conclusions, slightly reworded, @rd worth considering:

: \
A% - 5 © N

5 P
: L Joyee and Hargotounian have written:
While we are not at all certain what
. . cpmbination of events makes’ a*good lesson
‘ . - or what combination of qualitie$ makes a
- 4 ' good teacher, the 'potentially better
' . teacher is one who i& able to plan and
_ control his professtional behavior--to . '
b . teadh many kinds of lessons, to reach - R
“many diverse learners, to create
- : different social climates, and to  **. v :
adapt a wide'range of teaching -
strategies to constantly changing oy
conditions...Our definition of the’
“good" teacher is not somegone who
' R teaches in a certain way but someone . \
with‘khe capacity to crcate and carry
out stratcgies and maneuvers' that he .
modifies conbtantly in- résponse. to student
( . ' behavior. | . . ' . s

ERIC .
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I'he reason why the schoolman does not

e e .

like Joyce and Harootounian!s definition:
- ced R : : ,

is that it is useless to:him, The school -

administrator must act as though he knows

. ool R N

yhat‘ﬁakesngrgood'teacher, even if he -

doesn't. Someonc -has to decide which ¢

tcaghers to hire,which to promote, which
f ' : 1
. , .

»

to fire. "That someone is not ETS (hor, 'I

~ might add, the.Stn;e}..ETS Cthe Stated can

)

-

assist in the process by giving the decision-

- ~
Ny

makerlthe'ﬂéﬁimum amount of the information
. i

he needs aboutr the teachers frojnwhom he

. ‘
“must choose. ETS Cthe Staté) can also -

help him spgd§ the effects of his decisions
. | : - . -
and grddually improve. them, - This_is the’

proper function of the teacher e¢xamination
. N v "

service.(ana perhaps of a state education

'

agency).
Neither of ‘these functions requixes ETS
(the State) to know what makes a good

‘teacher. A test or test bétybfy which
. ,
wilk predict how well a tdacher will
‘4"4.' =2 .
teach is out of reach; it is neither -
4

necessary nor possihle to construct such
a test at present, ‘But a test or test
' \

battery that will predic% how a teacher

- R
will‘teach may be possibld, and would

_cBrtainly be ugdful,

Q
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At could support, either of Katz's theodories. Thepotential for'such

-10- : i

Could an appropriate role for a certification office be. to provide
information rather than attest to the possé&%ion of certain skills or

4

competencies? 1f the exam Medley qesCribég %ah be perfected, a state

could use it inm many'ways - it could set statesminimums in various .
ww— x, ] R A .

modules or it could use it to provide information for localized usc;
' O . C :
- .

. : ; N . i o
an examination Cl‘OGS appeal to me, : . . - ’ .
- Y ! v a7 :

R States atftoempting to establish required qbﬁpetencies and/or.use

. . K ) . 't
behavioral objectives have a tremendous challenge in making their \
' ' N [, - M.
S : - N
systems operational and effective. It is casy to reqUire a competency,
& . - *,

-
3 ¢ .

but my expericnce in New York' State where we, recently established reading
! L _ _ ~ - -

. 5 ' . - Y . a
competehc1es for. glementary, teachers makes me 'pessimistic that the efforts
S : : ] 2

can p%&duce the needed change. - Establishing criteria for rating how well
’ . . . ) )
’ ., - . . - /
the competency-has been met must be done; it is not easy. u

s

1 hesitate to be critical of these attempts, howcver, because as one

of my friends said, "Maybe if We don't tell them they can't do it, they
- - ; . s

:

will." &and if they do, all gducation will benefit. T
. _ ’ A
My ambivalence about what is tie best gppfoach to competency-based

% .

L , . : N
certification is one of the things that troubles me. I began this-paper
L - SR - -

assuming J“chld define and describe, if not the best,_ét least, a good

system, Now I realize that there is no answer in isolation from a

-Hartichlar situation.and that even the best p{?n would Be\modifjed as it

was’ considered by those whom it would affect, \” ‘ AN

1 am convinced, however, that I have some idea of how a state should’

develop «its approach'to compétcncy—bgﬁed tEacher education, Represcuﬁagives'

‘ - ’ ; . * - .
from the entire educational establishment’ must be involved fiom thie earliest

i -

discussions., Implications for change resulting gpom competency ecducation -

, N L . <
- , . .
A

e « . - : @ ' . ¢

-
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‘have great “polential and teachers, administrators, college professors,
Jave gr 1 : : > 2o

CEERY

3

" students amd even the lay public deserve and will demand a role in making

such decisions. Such involvement is not casy and will not guarantec a

' A 3 . T . ) .
~"good'" approach to competency education; ignoring those who wll be

"affec;ed in deciding policies will ensure, however, that the ‘best

T ,&concéivcd pians will never becOme operational.

P . : - “

What 1-did realize was that 1 could personally only endorse a system

that was consistent with the values I hold concerning the entige educa- .

tional system, not simply certification, 1 believe that education needs

to be refbmneq.

The American system has accomplished much and is not all

bad. But wé know that too many children find school repressive , and

-, ..« too many uever learn to read wel 1 enough to be considered literate. The

¥
ih

list is long and varied. To be personal for a moment, the schools taught

. < - . . . -
one of’my dajghters to read; they.forgot, however, to teach her to want ;

rd

- to read. My other daughter was taught to hate and fear music bgcause‘it

was taught by a teacher who screamed constantly and used criticism

[N

¢

[

as her main teaching technique., Schools are asked to do too much and too

myuch of what they attempt, they do boorly.

T, . RS |
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fqildres. Neithgr teachers nor teachcﬁféducatqrs‘should shoulder that

I also think it is fruitless to try and blame someone for the school's

burden. Considerable rescarch indicdtes ‘that a child's social and ethnic

FE
. environment is one'of the greatest influcences on his performance in school.
T And even such a reformer as John Holt is now hunching that despite all
of the criticisms, the schools are doing what a majority of parents want. .
o Michael Katz believes ‘that-consensus among the public exists only on
N ~ e . . ) . : . " g
the desire for their children to '"become functionally literate and able to
) , - . SN o . . ‘
understand mathematics." And 1 would agree. . How_ then can a state establish
X " S I = y T
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< minimum compelencies? Evaluating the competencies demands a frame of

reference, at its heart a set of values; 1 worry about states establishing
Y ’ . .

value systems, thus, the frame of reference must be diversified and most

. likely localized., Everyone should not be subjected to my educa?&onal

values and 1 should not have to accept the values of others. Schools
should offer options and every arbitrary standard decrcases. this possibility, -
1 believe children should be given opportunities to learn in the most

humane ways possiblc{\\And,I believe a certification system must always
A ~

-be related to the public's expectations for the schools. Since we have

a diverse population with varied philosophics, 1 believe a state should
- promote a certifigation system that expects diversity and challenges all

to meet the highest }evél of accomplishment. Standards should never be

<

rigid; procedures should be revised yearly based on constant feedback.

1 am reminded'of doing chores for my father as a young boy, washing the.
/ i
car, for example. Qi}er an hour of reasonable effort 1 told my father

it was done and asked, "Is it o.k.?" His answer was dalways, '"Is it the
Y ;-

gest you can do?" A certificatjon system should be designed not to be
“o,k.", but to be "best.," . - . T o

. In conclusion my greatest concern is that states are attempting .to

establish competency~based certification: systems without any -public
frame of, rqference.* A statement of purpose is mecessary but even more

necessary is Understanding the values thit will be‘promdted through
. ) . K

implementing that statement of purpose. As one colleague commented, the
{ . ' . /
performance movement is awash with competencies in search of objectives.
. o * . . / ’ .
-+ Educators become too quickly concerned with "how to" and too often neglect

s

! L o x y ’
"why.," Katz's comments on the prugressive movement might be appropriate

to consider.at the bcginning of the competency cffort, : -
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Progressive cducation began as a

moment in intellectual history, and'
combined an emphasis on community with
a desire to liberate the child., 1In
practice, though progressivism often
added only a set of new wrinkles to an
already overdeveloped educational
bureaucracy. Rather than liberate the
child from scholasticism, repressiop,
and arill, the discoveryof individual
differences, as an instance, fueled the
dewelopment of massive psychological
testing and the creation of the guidance
bureaucracy stretching from school
counselo?s to univérstty departments,
Similarly, .the proféssor of educational
administration femains a more permanent
artifact of the prog;essivclera than
Dewey's laboratory school. 1t was
admiristrative values--the addition of
supervisory positions, the war on
inefficiency, the introduction of ability
grouping--rather than the prombtion’of

social reform through the democratic libera-

tion of human intelligence, that most often

defined the progressive spirit in practice.
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And it takes little imagination
who are

We are already working to provide the support systems necessary

..

to make competency education possible,

co see the beginning of a vast new burcaucracy. ].hopc those
committed, .never forget why, ' -
State plénhing, management , invélvement will all be éutile if the
value‘fouﬁaation is not cooperatively essabliéhed and made public, )
Washington and Illinois héQe their wvalucs (shared’aSSumptioné) in their
y
published documents, Other states may also, but I am not familiar with
.them. .Some states, 1 know, refuse to attempt this, -
Nithoug this foundation, the potential for S?Znificant change,ire—
éulting from the competenc§ movements, will névpr be realized. But states

have already begun, decisions have been made, some in wisdom, some in folly.
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